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.. Teaching Western Theories in A Non-Western Classroom |

Making intercultural communication relevant to studen \)f\

IC examines
interactions and/or
Low Context High Context compa rison

between different
cultures.

College

Just Aheag

CAUTION: THIS BEVERAGE MY BE VERY HOT
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Making intercultural communication relevant to studen

« The Case of Intercultural Competence
o Scholars taking a post-positivistic perspective have

2}
identified four key components of intercultural _@

competence: motivation, knowledge, attitudes, an

behaviors. x/

o These building blocks serve as a use@‘ pomt for

understanding this concept at dual level.

Attitudes
o By examining each of th %nents we can gain insights

into the complex p ecomlng an effective
communlca S cultures

‘ Teaching Western Theories in A Non-Western Class %om

Knowledge

Behaviors




. Teaching Western Theories in A Non-Western Classroom ©=
Making intercultural communication relevant to studen %b\)&

« The Case of Intercultural Competence

o Barrier to motivation, the first component

. Lack of Incentive

« Members of more

powerful groups often feel

they don’ t need to learn

about other cultures, as Y
they believe their way is

the default.

« This lack of incenti
hinder the moti
engagelnln
commum

(L

i

l,

-

9 0

* Intercultural interactions
can be uncomfortable, as
they require navigating
unfamiliar territory and
challenging one’ s own
assumptions.

- « This discomfort can deter

people from actively

seeking out intercultural
encounters.



. Teaching Western Theories in A Non-Western Classroom

Making intercultural communication relevant to studen \)&

The Case of Intercultural Competence

o Attitude as the second component

Tolerance for ambiguity

It is one of the most

difficult things to attain.

As mentioned

previously, people have
a natural preference for
predictability, especially

in in stressful situations.

Empathy
« Empathy refars to the

ability to know what it" s
like to "walk in another
yerson’ s shoes.”

+ Empathic skills are culture

Non-Judgmentalism
It is much easier said
than done.

We might like to think
that we do not judge
others according to our
own cultural frames of
reference, but it is very
difficult not to do so.



‘. Teaching Western Theories in A Non-Western Classroom
Making intercultural communication relevant to studer@\

The Case of Intercultural Competence

o Knowledge as the third component

Self-Knowledge Linguistic Knowledge



. Teaching Western Theories in A Non-Western Classroom

Making intercultural communication relevant to studen \)&

« The Case of Intercultural Competence - \\/
2]
o Knowledge as the third component )x".:é\'

Language as a sign system: Functlo anguage Language and socialization

The semiotic perspective .
Typesa(r)]tjla:]r;gnl:/ae?sal\/erbal @ ge and power Language and Othering

Language and |ts us Language and gender Language and media

r@%hull of meanings and cannot only be merely reduced into a tool



. Teaching Western Theories in A Non-Western CIassroom B
Making intercultural communication relevant to students

« The Case of Intercultural Competence

o Behavior as the fourth component

» What are the most competent behaviors? Are there any-dniversal behaviors that work well

in all cultural contexts? At one level, there probably are.

» These general behaviors seem applicable to many cultural groups and con- texts. However,

these skills become problematic wheniwe try to apply them in specific ways.

> Itis not enough to know-hew'competent behaviors vary from culture to culture, one needs
to be able to put thatrtknowledge into practice by demonstrating those behaviors

appropriately,

> intergUltural Competence means being able to exhibit or adapt to different kinds of

behaviors, depending on the other person’ s or group’ s cultural background.
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Positivism/Post-
positivism

Subjective and material

Al e External and describable -, bjective
reality ...
Assumptlons‘of Predlctable eatlve and
human behavior voluntary
Research goal Describe and Describe and

Changeable

beh explain behavior Change behavior

C@lcatlon ;lglf:tﬁ:éga:ﬁfoﬂgﬂ Culture a site of power
ed by culture communication struggles

Relationship of
culture and
communication

reality;

Y
Q It identifies cultural variations It claims the constructive nature of
and recognizes cultural

differences in many aspects of
communication.
BUT
+ |t reifies culture and doesn’ t
consider context.

It recognizes people’ s subjectivity;
It highlights the value of context;

It underscores the importance of
power and historical context to
understanding IC



‘. Thinking out of the Western Box
Contribution of interpretivism and critical approaches qﬁ\%

« What you can see is determined by your past experiences or
AL

~antextual Limitations

Ethnocentric Bias




.. Thinking out of the Western Box

Contribution of interpretivism and critical approaches

« Unspoken power structure __\\\ %
One reason is that members of large, powerful groups %‘&

often think they don’ t need to know much about other -
cultures; there is simply no incentive. In contrast, p. og% \
from less powerful groups have a strong incent,

or

Limitations of Adaptation

learn about and interact with more powerfi
example, female managers in corporat otivated

to learn about and adjust to the d. ale norms,
Latinosy/as are motivated to / &p an American
norms, and visitors oversﬁ otivated to learn
about and adjust to_th s of foreign cultures. The
survival of thes si\powerful groups often depends on
mlon to succeed at intercultural

members’ ﬁiﬂ
interaction (Johinson, 20017).




« Introducing research conducted outside Western contexts

Asian Journal of Communication > Eniter foaywards, authors,
Volume 20, 2010 - Issue 2: ASIAN COMMUNICATION RESEARCH - THE
PAST 20 YEARS, AND THE NEXT

Thisjournal v

Advanced s

Original aricles
Intercultural communication in Asia: current
state and future prospects

Min-Sun Kim &
Pages 166180 | Recened 11 Dec 2009, Pubiished online: 10 May 2010

6 Cire thisaricle B hups://dol.org/10.1080/01292981003653351

WFpes b data @ Reloronces 66 Ciatons |8 Motrics & Raprincs & Perrsions | Rasd e arica] (]

Abstract Related Research @

This article provides a critical review of intercultural communication

g research in or on ‘Asia’ over the past 20 years. Intercultural communication

Research in Intercultural

Communication; Reviewing the
Past Decade 3
Lify A. Arasaratnam

became a noticeable sub-area of Asian communication studies only in the
1990s. Awareness of Asian intercultural communication scholarship has

been hampered by the limited number of Asian countries that have
generated relevant research. In recent years, however, there have been
some major developments of the landscape in intercultural communication
contributed by Asian scholars. First, this review will discuss the development
of the academic field of intercultural communication in Asta. Then, | point
out three commonly shared challenges of intercultural communication
research in the region. First, the cultural level analyses (e.g., accounts|
Asian communication styles) tend to paint all ‘Asians’ with the same broad

Kim, M. S. (2010). Intercultural communication in Asia: current state
and future prospects. Asian Journal of Communication, 20(2), 166—
180. https://doi.org/10.1080/01292981003693351

.. Thinking out of the Western Box

De-westernization of intercultural competence

International Journal of Interculttr
ELSEVIER

Volume 47, July 2015, Pages 148-1 7
- L
A comprehensive evaludtion of Chinese

college studen tural competence

Ren-Zhong Peng ?,

Show more &

Share 99 Cite

Get rights and content »

Abstract

This study attempts to investigate how the fuzzy comprehensive evaluation index sy
and model of assessing Chinese college students’ intercultural competence are
constructed based on the theories of intercultural competence and the method of fuzzy

comprehensive evaluation. In the process of model-building. the Delphi method was

Peng, R.-Z., Wu, W.-P., & Fan, W.-W. (2015). A comprehensive

evaluation of Chinese college students’ intercultural competence.

International Journal of Intercultural Relations, 47, 143-157.
https://doi.org/https://doi.org/10.1016/j.ijintrel.2015.04.003

Journal of Studies in International Education

L] ASIE Impact Factor: 2.8
Anctucon o ater in 5
Intermatia Loucaen S:-Year impact Factor: 3.3

Research article First published online August 1, 2024

ﬁ Restricted access

Redefining Intercultural Competence Using the Delphi Method

Xiaodong Dai @ = and Hairong Feng View all authors and affiliations

OnlineFirst https://doi.org/10.1177/10283153241266967

‘= Contents 0 SUFME— / GET ACCESS
Abstract

This study employs the Delphi method to ascertain intercultural scholars’ current consensus
on a definition, specific components, and key evaluation criteria of intercultural competence.
Sixty-eight leading intercultural scholars from Euro-American and East-Asian countries
participated in this study. The results are largely congruent with the previous study.
nonetheless some new elements emerge from this study. Based on the findings, intercultural

competence is redefined and a multicultural model is proposed.

Dai, X. D. & Feng, H. R. (2024). Dai, X., & Feng, H. Redefining
intercultural competence using the Delphi method. Journal of
Studies in International Education, 0), 10283153241266967.
https://doi.org/10.1177/10283153241266967



Thinking out of the Western Box

De-westernization of intercultural competence \)5%53

« Introducing research conducted outside Western contexts: EXW in the Asian context

N Individual
2

Attitudes: :> Knowledge &

i Comprehension:
Hespeituﬁ::;?g ey Cultural self-awareness,
b Itural knowl
Openness (withholding dee_p._c L mowledge,
judgment); —
Curiosity & discovery Skills: To listen, observe

& evaluate; To analyze,

Process Orientation :

i

External rmal
Outcome: uu:amu
Effective and Informed frame of
appropriate reference shift
communication & (adaptah:lnty flexibility,
behavior in an ethmorelative view,
intercultural situation empathy)

Interaction

Process Model of Intercultural Competence
Deardorff, D. K. (2006). Identification and Assessment of Intercultural
Competence as a Student Outcome of Internationalization. Journal of
Studlies in International Education, 10(3), 241-266.
https://doi.org/10.1177/1028315306287002

(tolerating ambiguity) interpret & relate @

)

Desired outcomes
Inclusive mutual understanding;

Appropriate and effective communication;

Intercultural learning:

Relationship satisfaction

iy

Skills Awareness
Skills to listen and observe; Cultural self-awareness;
Skills to adapt and adjust; Awareness of self and other;
Skills to communicate; Awareness of taking another’s perspective:
Skills to mediate Critical sclf-reflection
1

Attitudes Knowledge
Respect: Cultural knowledge;
Openness; Knowing complexity of culture;
Cultural sensitivity: Knowing cultural similarities and
Tolerance of differences and ambiguity differences

Multicultural model of intercultural competence (MMIC)
Dai, X. D. & Feng, H. R. (2024). Dai, X., & Feng, H. Redefining
intercultural competence using the Delphi method. Journal of
Studies in International Education, (0), 10283153241266967.
https://doi.org/10.1177/10283153241266967
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.. Teaching with De-Westernization

Encouraging students to criticize by engaging them in aaﬁi%

« Longitudinal assignments to foster self-reflection

by
o Regarding cultural differences: The first assignment at the b Q@@

experienced and answer the following questions withi

o Describe the experience with details
v" What happened?

v Why do you think this experience co% cultural

» Please reflect on a representative cultural difference y%%{)&

differences?;
ceived cultural difference

o Describe how you reacted m
v How did you perceive i e? Feeling shocked,
uncomfortable or o

v How did you deal with the’difference?

the semester

% Transition from High School to College
< The Neighborhood Connection in Lao Jia

% Different food prepared for Chinese Lunar
New Year’ s Eve

< Intergeneration Conflict concerning Hair
Color

% Social protocols on Winter Olympics
% Different meanings of silence in Serbia

% Table manners in different cultures




.. Teaching with De-Westernization
Encouraging students to criticize by engaging them in aﬁ%ﬁ

« Longitudinal assignments to foster self-reflection

o Regarding cultural differences: Reflection paper at the end 05&& ter

% Please apply the theories or theoretical

Criteria
frameworks that we have already

Is organized well, with a clear introduction, conclusion, and

discussed to the intercultural exper/en logically structured paragraphs
you described in your first assign | 10 | Adheres to the word limit
Presents an insightful analysis of the issues identified or
andpresent an mSIghth/ ana/ questions raised by you, with reliance on course concepts
’ ; and material
% You are expected to ///ust to re-
Is formatted correctly, including the citation of material
perceive your interc ﬁ eriences from any sources
through the Chofi oretical Has clear and concise language, free of grammatical,
framewor, s about ShOWIng punctuation, and spelling errors

and telling.



.. Teaching with De-Westernization
Encouraging students to criticize by engaging them in

« Movie analysis was adopted to concretize their understandmg_*\}i\e
o Cultural dimension theory as the example }Y’)"\"

Uncertaint | &gg !

u Cultural dimension theory: Power distance
« The power distance index focuses on ways of coping with
inequality across cultures.

» It is defined as “the extent to which the less powerful
members of organizations and institutions (like the family)
accept and expect that power is distributed unequally.”

y .

avoidance T | e

index index
+ Follow authority; + Avoid concentration of
= Hierarchical structure;  authority;
+ Concentrated & + Fewer layers of
f ), centralized;
o o . R 4 + Such as Malaysia,  Decentralized;
Indulgence Hural Individualism e ‘7 : Philippinos , Mexico, - $uch as Domark, Now
Cultura . South Korea, China. ~ Zealand, Austria,
VS. Self' VS. A — 4 United States.

. Dimensions S,
restraint Collectivism

= Cultural dimension theory: Power distance in i ¥

Long-term
vs. Short-
term
orientation

Masculinit §
y VS.
Femininity




.. Teaching with De-Westernization
Encouraging students to criticize by engaging them in a\\i@

« Group research project to elicit the critique based on solid ana,l)%\
'x

» Requirement: Discuss with your group w“m E— 4P°i,|m T
H o e tatement (Central argument) 2
members and thlnk abOUt hOW to apply ,“ Prefiew ement (Brief introduction of your structure) /2
what we have already discussed in this Lonpent=15Fotwis
WHF the Chosen Case or Phenomenon is Relevant to IC /3
course to ana Iyze or mterp ret a spec|f .-* What IC Concepts or Theories are Used and Why 5
Quality of the Structural Application of the Chosen
intercultural communlcatlon—relate Concepts or Theories o
Conclusion — 4 Points
P h enomenon. Restate Thesis Statement 2
Review Main Points 2
Delivery — 4 Points
Q Enhances the Presentation (with supplementary n
materials, pictures or something else)
% Presented without Manuscript Aid 2
Completion on Time /1

@Qq’



.. Teaching with De-Westernization

Encouraging students to generate their meanings

Visualization as a way to help them understand complicated w&ts

@)

Intercultural personhood as the example

» The creative-arts method allows participants to Bx{helr thoughts and feelings about their
personhood in various creative endeavors.

Intercultural personhood: A non-essentialist conc k& — '
individuals for intercultural research % [ ,
Zhuo Min Huang & ‘ \ "

Pages 83-101 | Received 10 Mar 2020, Accepted 05 Oct 2020, Published online: 05 Nov 2020

M) Chowch box updimien.

& Cite this article hups://doi.org/10.1080/14708477.2020.1833898

-GN & Figures & data @ References Gk Citations ts& rmissions m{eﬁnm

ABSTRACT Relal
In this article, | explore the concept ‘intercultur er ing creative-arts methods for students !.l

to make meanings about ‘who | am’in thgiginte erience at a culturally-diverse UK university. p—

Based upon their imaginative ans-me& negiil akings, | provide a conceptualisation of Acit

intercultural personhood as: a 0 lise“yid construct of change and exchange which is negotiated ::;:T;

through multipolarised % g. This conceptualisation liberates the conception of individuals

from essentialist and reductignist idemtifications. It provides a step towards the operationalisation of non- Zr:::\

essentialist thinking in unde ing individuals and their experiences for intercultural research. Runi
—

Huang, Z. M. (2020). Intercultural personhood: A non-essentialist conception of
individuals for intercultural research. Language and Intercultural Communication,
21(1), 83-101. https://doi.org/10.1080/14708477.2020.1833898
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.. Concluding Remark

Why to teach intercultural communication?

IMPORTANCE OF IC

comes to play

If we are notrL
mindful of

these
differences

evaluation o
cultural
differences
(stereotypes,
prejudice and
bias)

International
conflicts are

generated in

the end
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